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ôIf you have the end in view of ... children learning certain set lessons, to be recited to 

a teacher, your discipline must be devoted to securing that result. But if the end in 

view is the development of a spirit of social co-operation and community life,          

discipline must grow out of and be relative to that aimô.(Dewey, 1943) 

 

óMy argument is that our first question should be ñwhat do children need?ò ï followed 

immediately by ñhow can we meet those needs?ò ï and that from this point of  

departure we will end up in a very different place than if we had begun by asking ñhow 

do I get children to do what I want?ò Kohn (1996)  

There is empirical evidence to support the conclusion that ówhen behaviour problems 

arise in the classroom, one of the first factors to be examined should be instructional 

procedures and materials and their appropriateness for the offending studentôô p371

(Center, Deitz et al. 1982) 



 

 



 

 

Introduction 

This short booklet uses extracts from our various publications to give classroom 

teachers in particular an idea of what restorative approaches might mean applied in 

their day-to-day work. 

 

Although people tend to think of restorative approaches applying only when things go 

wrong, in fact the pro-active elements are by far the most important. In this regard 

there is overlap with work your school may already be doing to develop active and 

more participatory teaching and learning styles, social and emotional skills,  

community cohesion, greater student voice and participation, and preventative  

policies to minimise the risk of bullying. 

 

We have noticed that if a school thinks of a restorative approach as an occasional  

bolt-on, or as a last resort when authoritarian or punitive responses have not worked, 

then very little change will be seen, either in individualsô behaviour or across the 

school community. 

 

The key lies in systematic whole-school adoption of a restorative ethos and culture 

and a consistent use of restorative thinking and skills in every classroom by every 

teacher. The initiative will probably start with a long hard look at the staffroom culture 

and the leadership style of middle and senior management. If these are not  

congruent with restorative principles then it makes it very hard for individual teachers 

to give of their best in their classrooms. 

 

The Transforming Conflict model of restorative practice is based on five key themes 

or ideas and these are seen as fundamental to day to day engagement, not just as a 

the basis for responding to challenges and problems. They become the óway we do 

things around hereô. (See page 8-9) 
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The Restorative Classroom 

 

A restorative classroom  is a place where relationships matter. The better the  

relationships in a classroom, between teacher and students, and between the  

students themselves, the better teachers can teach, the better the students can learn 

and the fewer challenges and conflicts there will be. 

 

A restorative teacher  is someone who subscribes to the view that relationships  

matter, and creates opportunities for everyone in the class to connect as much as 

possible ï to connect with what they know already, make connections between what 

others know, deepen their own understanding by deepening these connections and, 

when things go wrong, ensure that re-connection happens as soon as possible. 

 

Relationships matter for effective teaching and learning  ï all the evidence on how 

the brain works suggests that the safer and happier a person is the more receptive 

they are to new ideas. Put another way ï stress and fear shrinks the brain and  

reduces the ability to process new information. When young people have pro-social 

connections with their fellow students and their teachers they feel safer. Without these   

connections the classroom can feel like a hostile threatening place. 

 

Relationships matter for motivation and inspiration  ï effective learning is all about 

making connections between what people already know and new knowledge and 

ideas. These connections can be made more effectively if people feel excited and  

inspired, engaged in their learning by being given opportunities to learn in their own 

way, to interact with others and share ideas to be challenged in creative ways.  
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Relationships matter in developing    

active citizenship and community spirit  

ï young people come to school  primarily 

to be with their friends and to learn how to 

be social beings. They need plenty of   

opportunities for  learning how to be social 

and how to interact in positive ways with 

each other ï harnessing the power of 

group dynamics to achieve their visions 

and dreams for a better future. 

Relationships matter when things go wrong  ï and learning how to accept  

responsibility, experiencing being held accountable for oneôs own choices, and  

learning how to put things right with those who share the problem, give young people 

invaluable skills for life. 

 

Relationships matter in tackling violence and bullying  ï hostility and prejudice, 

isolation and bullying can only thrive in environments where there is no care and  

connection, where there is no sense of community and belonging. Research in the  

areas of violence reduction and bullying suggest that the most effective strategies a 

school can employ is to ensure that every class is a cohesive community and that as 

many opportunities as possible for cross-year and cross-class activities are made. 

 

PAGE 7 



 

 

The five key restorative themes 

 

 

 

 

 

 

 

 

 

 

 

 

Restorative Approaches are based on 5 key themes or ideas , which underpin day to 

day interactions in any institution or organisation that have adopted this way of 

working: 

 

Theme 1 ï Unique and equally valued perspectives  Everyone has their own 

unique perspective on a situation or an event, and needs an opportunity to express 

this in order to feel respected, valued and listened to. 

 

Theme 2 ï Thoughts influence emotions, and emotions influence subsequent 

actions What people think at any given moment influences how they feel at that 

moment, and these feelings inform how they behave. The thoughts and feelings are 

óbeneath the surfaceô and yet are very important to understand. 

 

Theme 3 -  Empathy and consideration for others When there are conflicts or 

disagreements harm can result ï in terms of negative emotions such as anger, hurt, 

fear, frustration and confusion and in terms of damaged relationships and connections 

between people. To live in harmony together people need empathy and consideration 

so they understand who is affected by their choice of action in any given situation and 

how. 
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Theme 4 ï Identifying needs comes before identifying strategies to meet these 

needs  

Whether someone has caused harm or been on the receiving end of harm they are 

likely to have similar needs. Until these needs are met the harm may not be repaired 

and relationships can remain damaged. Unmet needs can be the underlying cause for 

harmful behaviour in the first place and these need exploring as well to help people 

break the cycle of inappropriate behaviour. Identifying what people need  

precedes identifying strategies to meet these needs.  

Understanding what we all need to give of our best is also the first step to identifying 

agreed codes of conduct for everyone in a school community. 

 

Theme 5 ï Collective responsibility for the choices made and for their  

outcomes  

It is the people affected by a situation or event who are best placed to identify what 

should happen so that everyone can move on, and so that the harm can be repaired. 

This óownershipô of decision-making and problem-solving demonstrates respect and 

trust, develops pro-social skills and confidence and strengthens connections. 
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